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The Douglas County School District is located approximately 30 miles south of the Denver
metropolitan area. The district, the third largest in the state, provides a World Class Education
to 66,899 students in 90 schools spread out over approximately 900 square miles. English
Learners (ELs) comprise 4.7% of the total population in the district. Further description of the

di strictébés i dentification process, programming,
the plan.
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Our Commitment:
Accountability and Fidelity

Douglas County School Districtds English as a Second Lan
Class Education for English Learners resulting in globally competitive community members. Our priority is to

support English Learners in gaining proficiency in English in order to communicate effectively, elicit critical

thinking, work collaboratively and creatively, value and celebrate diversity, and to graduate with the ability to

successfully pursue higher education and/or competitively compete in and contribute to the global workforce.

District Personnel
Douglas County Sc hoolmplementedrwithcfitlebtysby distri€t pePsbnaeh. Thedistiict
acknowledges that the success of the English Learner (EL) population is a district-wide responsibility.

District Leadership
District leadership and administrative personnel continue to guide and support the overall organization based on
federal, state, and local school board expectations.

School Leadership

School administration and leadership remove barriers, provide support, and promote the development of all
teachers, outlining their responsibilities for the achievement of each English Learner and the implementation of
the ELD plan.

Teachers and School Staff

ELD Specialists provide support to classroom and content teachers to implement culturally responsive and
linguistically comprehensible instruction throughout the school day. ELD Specialists hold or are in the process of
obtaining either a Linguistically Diverse Education (prior to the spring of 2012) or Culturally & Linguistically
Diverse Endorsement from the state of Colorado (See Appendix A). The district employs 66 certified/endorsed
ELD Specialists, all who have earned their CLD or LDE endorsements, 17 ESL teachers who are in the process
of obtaining the Culturally and Linguistically Diverse endorsement, and all ESL teachers or contacts are certified
to teach in the state of Colorado. ELD is supported by ELD Specialists through direct linguistic instruction and
through the use of the World Class Instruction Design and Assessment (WIDA) Standards Framework. ESL
Specialists focus on English Language Development (ELD):

as the ELD content area,

in academic content, and

in social and instructional language.

O¢ O¢ O«

As it is now the 2016-2017 academic year, DCSD will have CLD endorsed ESL Specialists in every school with
an English Learner. All newly hired ELD Specialists must hold or be in the process of obtaining either a
Linguistically Diverse Education (prior to the spring of 2012) or Culturally & Linguistically Diverse Endorsement
from the state of Colorado (See Appendix A). ESL Contacts (charter school employees, certified teachers who are
not CLD or LDE endorsed) will no longer be hired to serve in the schools that do not employ ELD Specialists.

Data Analysis

The data from the English Learner (EL) subgroup is analyzed as part of the Unified Improvement Plan and School
Improvement planning processes. The di strictds Systems Performance offi ce
and Communication in English State-to-State (ACCESS) for English Language Learners and other meaningful

disaggregated data for schools to review. District leadership provides support to building leadership in analysis of

ACCESS results. Formative and summative data is monitored and evaluated collaboratively by teachers and

building leaders.

Parent Partnerships

Parent and family partnerships are established and consistently improved through a Parent Advisory Committee
and effective practices of parent/family involvement. Parents support students through opportunities for
engagement and participation.
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Professional Development

Ongoing embedded professional development, professional learning community collaboration, and collaboration
with instructional staff and building leadership provide the means of assuring implementation of the ELD Plan.
Professional development courses and departmental meetings targeted to address English Language
Development and progress in academic content areas occur throughout the year. Courses are instructed by the
ELD Coordinator and trained ELD Specialists, and are offered to educators across the district (ESL Teachers and
Dual Language Teachers, Classroom/Content Teachers, Administrators, Professional Learning Specialists, etc.).
Topics include ELD Basics, effective instruction for English Language Development, using WIDA standards to
inform instruction, Planning for ELs, Quality Assessment for ELs, ESL/Special Education considerations, Cultural
Responsiveness, SIOP, Gifted ELs,and Collaborative Teaching.

For a glossary of terms, see Appendix A
For specific examples of ELD Programming, see Appendix O: A Day in the Life of English Learners
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DCSD Demographics

Total Student Count: 67,470
Total English Learner (EL), NEP, LEP, FEP Y1&Y2 n: 4,115
Total English Learner (EL) %: 6%
EL % EL All Students % Non-EL
Free & Reduced Lunch 1652 21% 7871 11.66%
Gifted & Talented 103 2.4% 4174 6.1%
Special Education 442 6.3% 6949 10.2%
Section 504 21 1.3% 1596 2.4%
EL Designation % of EL Population
(in program)
Non-English Proficient (NEP) 155 3.7%
Limited English Proficient (LEP) 3068 74.5%
Fluent English Proficient 267 6.4%
(FEP Y1 orY2)
FEP Y3+ 665 16.1%
As of October 1, 2015
Total Student Count: 66,899
Total English Learner (NEP, LEP, FEP Y1&2) (EL) n: 3,159
Total English Learner (NEP, LEP, FEP Y2&2, FEP Y3+) 3,625
Total English Learner (EL) %: 4.7%
EL % EL All Students % Non-EL
Free & Reduced Lunch 1681 20.8% 8063 12%
Gifted & Talented 86 2.2% 3815 5.7%
Special Education 382 5.6% 6814 10.1%
Section 504 21 1.4% 1487 2.2%
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EL Designation % of EL Population
(in program)

Non-English Proficient (NEP) 862 27.2%

Limited English Proficient (LEP) 1820 57.6%

Fluent English Proficient 477 15.1%
(FEP Y1 or Y2)

FEP Y3+ 466 1.2%

(no longer in program)

2014-2015

As of October 1, 2014

Total Student Count: 67,099
Total English Learner (EL) n: 3,218
Total English Learner (EL) %: 4.7%

EL % EL | All Students % Non-EL
Free & Reduced Lunch 1709 53% 5,763 8.5%
Gifted & Talented 17 0.52% 3,541 5.2%
Special Education 325 10% 6,458 9.6%
Section 504 8 0.24% 1131 1.6%
EL Designation % of EL Population
Non-English Proficient (NEP) 852 26.4%
Limited English Proficient (LEP) 2114 65.6%
Fluent English Proficient 252 7.8%
(FEP Y1 or Y2)
2013 - 2014
As of October 1, 2013
Total Student Count: 65,151

Total English Learner (EL) n: 3,381
Total English Learner (EL) %: 5.18%

EL % EL All Students % Non-EL
Free & Reduced Lunch 1403 5.2% 6,659 10.55%
Gifted & Talented 54 1.6% 3,283 5.20%
Special Education 153 2.5% 6,024 9.50%
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EL Designation

% of EL Population

(FEP Y1 or Y2)

Non-English Proficient (NEP) 651 19.2 %
Limited English Proficient (LEP) 2,362 68.8%
Fluent English Proficient 368 10.8%

Top Languages Other than English
Represented in Douglas County School District

2015-2016
Language # of Students
Spanish 1940
Chinese (Mandarin and Yue) 159
Russian 119
Hindi 92
Vietnamese 91
Telugu 81
Korean 76
Tamil 53
Arabic 40
German 36
2014-2015
Language # of Students
Spanish 2,208
Chinese 174
Russian 152
Vietnamese 133
Korean 113
Hindi 77
2013-2014
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Language # of Students
Spanish 2,208
Chinese 161

Arabic 153
Vietnamese 135
Russian 129
Korean 118
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Annual Measurable Achievement Objectives
(AMAO)

fAs a result of the reauthorization of the Elementary and Secondary Education Act (ESEA) on December 10, 2015

as the Every Student Succeeds Act (ESSA), States are no longer required to make new AMAO accountability

determinations for the 2014-2015, 2015-2016, and 2016-2017 school years. While the AMAQOs will not be

calculated, districts and consortia currently implementing a Title lll Improvement plan (based on 2013-2014

AMAO determinations) must continue to implement improvement activities through the 2016-2 017 school yea
Colorado Department of Education, 2015

Every Student Succeeds Act (ESSA)

Ailn December of 2015, President Obama signed into | aw th
Education Act (ESEA). The title of the reauthorized legislation, which replaces the No Child Left Behind Act, is

the Every Student Succeeds Act (ESSA). The passage of ESSA provides a much anticipated opportunity to

i mprove outcomes for all students. o

Rulemaking for ESSA is currently in progress. Please refer to the following resources for more in formation:
1 USDE Dear Colleague Letter, January 28, 2016
Related to the Education of English Learners
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Legal Requirements

The Douglas County School District complies with State and Federal Laws and guidelines regarding
English Learners as governed by the Office for Civil Rights and the Colorado Department of Education.

Title 1

Title 11l of the Elementary and Secondary Education Act (ESEA) provides funding to support English Learners
(ELs) in attaining English language proficiency and content knowledge.

Title 11l requires that all ELs receive quality instruction for learning both English and grade-level academic

content. ESEA allows local flexibility for choosing programs of instruction, while demanding greater accountability

for ELsO® Engl i sh Iceamngessagreer ditte dll, setessack eequired to develop standards for

English | anguage proficiency and to I ink thosShoeld andards
must ensure ELs are part of theiELs® adaecddemiccopmo@abed s tiy:
time.

ESEA requirements concerning ELs:
Testing

Al'l ELs®6 English |l anguage pr oAMAssessing@myrehénsionars S@msnangationa n n u a |
in English State-to-State for English Language Learners (ACCESS)

0 All ELs take state academic achievement tests in language arts and math, ELs who have been in the
United States for less than one-year are not required to take the Language Arts test for that first year.

Ox¢

ELs who have been enrolled in United States schools for at least three consecutive years and who
participate in a program funded under Title Il are to be tested in English for reading and Language Arts.

Parent Notification

0 The Douglas County School District (DCSD) provides written parentnotifi cat i on regarding t hi
need for placement in a specialized language instruction program.
0 DCSD also implements parental outreach to encourage parents to become informed and active

participants in their childésam anguage instruction ec
Accountability

fAs a result of the reauthorization of the Elementary and Secondary Education Act (ESEA) on December 10, 2015

as the Every Student Succeeds Act (ESSA), States are no longer required to make new AMAO accountability

determinations for the 2014-2015 or 2015-2016 school years. While the 2014-2015 and 2015-2016 AMAOs will

not be calculated, districts and consortia currently implementing a Title Il Improvement plan (based on 2013-2014

AMAO determinations) must continue to implement improvement activities throughthe 2016-2 0 1 7 school yea
Colorado Department of Education, 2015

Language Instruction Educational Program (LIEP)

The Douglas County School District:

0 Utilizes evidence-based instructional practices for teaching ELs through the English as a Second
Language programming model.
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0 Requires ELD Specialists to hold or demonstrate intent to obtain either a Linguistically Diverse Education
(prior to the Spring of 2012) or Culturally & Linguistically Diverse Endorsement from the state of Colorado.

0 Ensures programming will promote speaking, listening, reading, writing and the comprehension of English
language as well as enable ELs to meet state academic content standards.

0 Consults with teachers, researchers, school administrators and parents, and, if appropriate, with
education related community groups and nonprofit organizations and institutions of higher education in
developing the English Language Learner plan (ELLP).

0 Isin compliance with State and Federal laws pertaining to English Learners, including state constitutional
law, regarding the education of limited English proficient students, consistent with Section 3116(d)(5)

English Language Proficiency Act (ELPA)
(Senate Bill 462-1981; Article 24 of Title 22, Colorado Revised Statutes as amended)

Legislative Declaration

The general assembly hereby finds, determines, and declares that there are substantial numbers of students in
this state whose educational potential is severely restricted because a language other than English is their
primary means of communication. The general assembly recognizes the need to provide for transitional
programs to improve the English language skills of students. It is the purpose of this article to provide for the
establishment of an English language proficiency program in the public schools and to provide for the distribution
of moneys to the several school districts to help defray the costs of such program.

(Section 22-24-105. Specifies district-powers and duties as follows)
It is the duty of the district to:

0 Identify, through the observations and recommendations of parents, teachers, or other persons the
students whose dominant language may not be English;

0 Assess such students, using instruments and techniques approved by the department, to determine if
their dominant language is not English;

0 Certify to the department those students in the district whose dominant language is not English;

0 Administer and provide programs for students whose dominant language is not English.

A student whose dominant language is not English is defined as a public school student whose academic
achievement is impaired due to his/her inability to comprehend or speak English adequately. English language
proficiency is determined by his/her local school district through use of instruments and tests approved by the
department. Such a student would have one or more of the following attributes and would be considered:
0 A student who speaks a language other than English and does not comprehend or speak English
or

0 A student who comprehends or speaks some English, but whose predominant comprehension or speech

is in a language other than English

or
0 A student who comprehends or speaks English and one or more other languages and whose dominant
|l anguage is difficult to deter mine, if the studentds

1. ator below district mean or below the mean or equivalent on a nationally standardized test, or
2. below the acceptable proficiency level English language proficiency test approved by the
department.
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FederalLegi sl ati on Regarding Districtdés Obligatior
(LEP) Students

The current Office for Civil Ri g h toward(LBFCsRijlent®Pi®bdasedonthe n t h e
following federal laws and court decisions:

1964 Title VI of the Civil Rights Act

1968 Bilingual Education Act

1970 May 25» Memorandum

1974 Lau v. Nichols U.S. Supreme Court decision

1974 Equal Education Opportunities Act

1978 Education Amendments

1981 Casteneda v. Pickard 5 Circuit Decision

1985 OCR: Title VI Language Minority Compliance Procedures

1991 OCR Policy Update

2015 Dear Colleague Letter, January 2015

1964 Title VI of the Civil Rights Act

Prohibits discrimination based on race, color, or national origin. Districts must provide equal educational

access and opportunity to language minority students. The access must be meaningful. This is provided for

alternative language programs. Schools may notrestrict an i ndi vi dual és enjoyment of
privilege enjoyed by others. Schools may not provide services, financial aid, or other benefits that are

different or provide them in a different manner.

1968 Bilingual Education Act

The Bilingual Education Act was the first federal recognition that limited English speaking ability students to
special educational needs. In the interest of equal educational opportunity, bilingual programs should be
federally funded.

1970 May 25+ Memorandum

Clarification of Civil Rights Act of Title VI of 1964. On May 25, 1970, the Department of Health, Education,
and Welfare issued a memorandum regarding the education of limited English speaking ability children. The
memorandum informed school districts that they must take affirmative steps to rectify English language
deficiencies of children which go beyond providing the same books and teachers to all pupils. The same
education is not equal education. They must not place students in classes for the mentally retarded solely
because they do not know English, deny them access to college preparatory courses, nor place them in dead-
end tracking systems. Finally, school districts have the responsibility to adequately notify parents in
languages other than English concerning school activities (which are called to the attention of other parents)
so they understand and have equal access and opportunities for participation. Schools must help students
overcome language barriers and provide opportunities for them to participate meaningfully. The question of
need for an alternative program is resolved by determining whether language minority students are able to
participate effectively in the regular instructional program. When they are not, the school district must provide
an alternative language program. Districts must ascertain that the program is designed to ensure the
effective participation of language minority students. Steps should be taken to ensure that sound and
appropriate programs are in place. It is expected that a sound program will include the maintenance of
reasonably accurate and complete data regarding its implementation and the progress of students who move
through it. Students cannot be excluded from effective participation in school because of the inability to speak
and understand the language of instruction.

1974 Lau v. Nichols U.S. Supreme Court Decision

In 1974, the U.S. Supreme Court in the Lau v. Nichols case ruled on a class action suit brought against the
San Francisco School District by parents alleging that 1,800 Chinese students were being denied an equal
education because of their limited English skills. Justice William O. Douglas wrote that because the students
knew little or no English, they were foreclosed from any meaningful education. The Supreme Court decided
that it was not enough for school districts to provide the same teachers and books for language minority
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students but they had to provide special assistance in English so limited English proficient (LEP) students
could take a meaningful part in the educational system. The court mandated a Lau plan for school districts
with 20 or more identified language minority students. Schools must take affirmative steps to overcome
educational barriers that impede equal participation in instructional program.

1978 Education Amendments

The 1978 Education Amendments expanded the eligibility for bilingual programs from those who were
students of limited English speaking ability to those who were of limited English proficiency. This term refers
to students with sufficient difficulty speaking, understanding, reading, or writing the English language to deny
such individuals the opportunity to learn successfully in classrooms where the language of instruction is
English (Public Law 95-561).

1981 Casteneda v. Pickard 5" Circuit Decision

This decision in Raymondville, Texas, stated that schools must have a program for LEP students and it
should be based on a legitimate foundation. The program must be implemented and not just on paper. The
program must be evaluated to see if it is working and adapted accordingly.

1991 Office for Civil Rights (OCR) Policy: Three-pronged Castaneda approach

Soundness of Educational Approach

It is the prerogative of each district to select a specific educational approach to meet the needs of its particular
English language learner (ELL) population. A district may use any educational approach that is recognized as
sound by some experts in the field, or an approach that is recognized as a legitimate educational strategy.

Regardless of the educational approach selected by the district, in assessing compliance with Title VI a
twofold inquiry applies: (1) whether the approach provides for English language development; and (2)
whether the approach provides for meaningful participation of English language learners (ELLS) in the
districtds e duTha Office foreivil Righto(@CRa encourages districts to develop their own
specific program goals. Whether or not such goals are formally developed, OCR requires the program to
meet the twofold requirements of Title VI.

Proper Implementation: staffing requirements, exit criteria, and access to programs such as Gifted
and Talented and Special Education

Once a district has selected an educational approach, it needs to provide the necessary resources to
implement the program. The variations in programs implemented by districts may be as diverse as the
populations served by those districts.

Program Evaluation

Once a district has selected an educational approach, it will provide the necessary resources to implement

the program. The variations in programs implemented by districts may be as diverse as the populations

served by those districts. Programming to meet the needs of ELs in the Douglas County School District is

facilitated through a variety of means, with the intensity of services guided by the Response to Intervention

(Rtl) framework. Most services are coordinated and/or delivered by either an ESL or an Rtl/Instructional

specialist; all ELs have an English Language Learner Plan in place to monitor growth and document

instructional practices.

0 Is the program working?

0 Are ELs gaining the proficiency in English that wi
education program?

14
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ldentify

Identifying English Learners

Accurate and timely identification of English Learners is critical. DCSD is committed to accurately and
efficiently identifying English Learners as per the processes and guidelines set forth by the Colorado
Department of Education and the Office for Civil Rights.

Initial Identification

Initially, based on the responses given on the Home Lang
every student who speaks, understands, reads, and/or writes a language other than English (unless learned

academically) is evaluated for English proficiency in each of the four linguistic domains as appropriate to the

student s grade |l evel: speakiThedVIDARCCESSPacementTestis adi ng, and
administered within two weeks (or within 30 days of enrollment at the beginning of the school year) of enroliment

per Colorado Department of Education guidelines.

The Home Language Survey is one tool used by the district to identify potential ELs. Regardless of information
reflected on the Home Language Survey, evaluation of a p
guardian, or teacher if a |l anguage other than English is
her academic performance. See Appendix B for current enroliment forms.

Interpretation of the Home Language Survey section of th

In order to attend school in Douglas County School District, all families are required to complete the district
enrollment form for each enrolling student. The district enroliment form includes the embedded Home Language
Survey.

Translated versions of the enroliment forms are available in Spanish and in any other language upon request.
Families in need of translation, interpretation, or literacy support when completing the enroliment paperwork are
provided such support using either the appropriate district personnel or contracted agency. Requests for
translation, interpretation, or literacy support are requested through the District ESL Office.

Responses on the Home Language Survey portion of the dis
school registrar. If a language other than English is recorded on any part of the Home Language Survey, the

registrar has been trained and directed to give any and all such enroliment forms to the ESL Specialist or ESL

Contact in the school building for further review and assessment. All registrars receive annual face to face HLS

screening training at the beginning of the school year, or upon hire. All forms are available for download on the

district English as a Second Language Website, school websites, and as hard copies from school registrars. See

Appendix | for Registrar Training slides.

Later Identification

If a student enrolled in DCSD has not been identified as an EL and is not receiving English Language
Development (ELD) support, but demonstrates a need for such support due to suspected limited proficiency in
one or more of the four linguistic domains due to a language of influence other than English, he or she may be
assessed to determine whether identification as an English Learner is appropriate and ELD programming would
be beneficial. The request for an English language proficiency evaluation may be made by a parent, general
educator, or other school staff member who knows and works with the student. After a request has been
submitted to the ELD specialist, the student is evaluated with an assessment designed to measure English
language proficiency.

The district notifies parents, educators, and school staff that they can request evaluation. This notification is
communicated through a variety of means:
0 DCSD website (public)
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District ESL Google site (district staff)

THINK (weekly system communication venue for district staff)

Principal Notes (weekly communication to building leaders)

ELD Department Professional Development and Departmental Meetings

O« O¢ O¢ O

Identification Process

According to the Colorado Department of Education, a student will be identified as PHLOTE when:

at least one response on the HLS indicates a language other than English, or

the student is identified by a teacher as speaking or understanding a language other than English, or
the student is identified by a teacher as living in a home where a language other than English is used.

O« O¢ O

When identifying PHLOTE students:

0 The studentés fluency in English or other |l anguage i
The Language preferred or spoken more often by each student is irrelevant; and

A student is PHLOTE who speaks or understands a language other than English (unless learned

academically) or lives in a home where a language other than English is used, EVEN IF the student first

learned to speak English.

O« O« O

Following the initial Home Language Survey screening conducted by a trained school registrar, a trained and CLD
endorsed ESL Specialist or ESL Contact will identify PHLOTE students. Training for the fidentification of
Potential English Learnersois provided by the ELD Coordinator on an annual basis for all school registrars, newly
hired ESL Specialists, and returning ESL Specialists and ESL Contacts. See Appendix | for specific Identification
of Potential English Learners training resources.

Douglas County School District K-12 ESL Process
Identify - Plan - Serve

Teacher, parent, or administretor indicates:
or

S Specialil asesseshe sudents
English proficency within 2 weeksof

senices. 9 assessment Satusis"™NQ' (not qualfed).

Appendix C: DCSD ESL Flow Chart
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Common English Language Proficiency Assessment:
WIDA ACCESS Placement Test (W-APT): Training and Administration

State and Federal law requires districts to use a common English Language Proficiency assessment to identify

English Learners. The common English Language Proficiency assessment measures English proficiency in the

oral, reading, comprehension, and writngd o mai ns, as appropriate to the student
reliable for assessing English Language Proficiency. fidentificationof Pot ent i al E n gttainisgh Lear ner s
including the administration and interpretation of the W-APT, is provided by the ELD Coordinator on an annual

basis for newly hired ESL Specialists as well as returning ESL Specialists and ESL Contacts. See Appendix | for

specific Identification of Potential English Learners training resources.

In 2011, Colorado joinedtheWorld Cl ass I nstruction, Design, and Assessme
common English Language Proficiency identification assessment is the WIDA ACCESS Placement Test (W-

APT). All W-APT test administrators complete required training prior to test administration. Using WIDA

instructional materials the district conducts a 3.5 hour face to face training including: an overview of each

assessment domain (Reading, Writing, Listening, and Speaking), detailed assessment flow and practice, inter-

rater reliability practice for the Speaking module, interpretation of results, and W-APT processing procedures to

ensure valid and reliable assessment and identification results. A W-APT certified ESL Specialist or ESL Contact
administers the W-APT to all students identified as PHLOTE within 2 weeks of enrollment (30 days at the

beginning of the school year). Upon completion of the assessment, the trained test administrator interprets
individual student results and consi der s biiydorBEShahg of evi
English Proficiency according to the guidance provided by CDE.

Students with limited English proficiency according to performance on the WIDA-ACCESS Placement Test along
with a body of evidence are identified as English Learners. Upon identification, students' ELD Program Eligibility
and English Proficiency are determined in order to plan appropriately for individual students. CDE guidelines for
ELD eligibility and English proficiency level (NEP and LEP cut scores) were determined during the 2014-2015
academic year, and are in place until further notice per the following CDE communication.

Using W-APT™ Scores to Determine Program Eligibility for English Learners

After attending the 2012 annual World-Class Instructional Design and Assessment (WIDA) board meeting, having conversations with
staff from the Center for Applied Linguistics and WIDA consortia state departments of education, and working collaboratively within
the Colorado Department of Education (CDE) and with Colorado school districts including the Colorado English learner field, the
following guidelines and cut scores have been determined for identification of a student as an English Learner (EL).

Scores/Levels for Identification of English Learners (EL) using W-APT™

Kindergarten: First Semester Kindergarten: Second Semester
Speaking and Listening Speaking, Listening, Reading, and Writing
Administer only Oral domains (Speaking and Listening) of Administer all four domains (Speaking, Listening, Reading,
the Kindergarten W-APT and Writing) of the Kindergarten W-APT
Is the: Is the:
- Oral (Speaking/Listening) raw score 29 or higher? - Oral (Speaking/Listening) raw score 29 or higher,
and
> YES: Student meets requirement for proficiency - Reading raw score 14 or higher, and
and may not be eligible for EL programming. - Writing raw score 17 or higher?
> MNO: If the student does not meet the minimum raw ¥ YES: Student meets requirements for proficiency
score for proficiency on the Oral portion of the test and may not be eligible for EL programming. The
the student is eligible for EL programming. student must meet the minimum raw score on all
three portions of the test.
» NO: If the student does not meet the minimum raw
score for proficiency on all portions of the test, (1.
Oral, 2. Reading, and 3. Writing) the student is
eligible for EL programming.
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Grade 1: First Semester
Speaking, Listening, Reading, and Writing

Grade 1: Second Semester
Grades 2-12: First and Second Semester®
Speaking, Listening, Reading, and Writing

Administer all four domains (Speaking, Listening, Reading,
and Writing) of the Kindergarten W-APT

Is the:

# Oral (Speaking/Listening) raw score 29 or higher,
and

Reading raw score 14 or higher, and
Writing raw score 17 or higher?

# YES: Student meets requirements for proficiency
and may not be eligible for EL programming. The
student must meet the minimum raw score on all
three portions of the test.

# NO: If the student does not meet the minimum raw
score for proficiency on all portions of the test, (1.
Oral, 2. Reading, and 3. Writing) the student is
eligible for EL programming.

Administer all four domains of the appropriate grade level
W-APT

*Students entering Grades 3, 6, and 9 during the first semester toke
the W-APT for the grade they haove just completed (e.q. a first
semester 3° grader will take the 1-2 grade test, a first semester &
groder will toke the 3-5 grade test, and a first semester g™ grader
will take the 6-8 grade test). Students entering during second
semester take the W-APT for their current grade level.

Is the:
¢« Grade level adjusted composite score: 5.0 or higher
and
« Score in each domain 5 or higher?

¥ YES: 5tudent meets requirements for proficiency
and may not be eligible for EL programming.

¥ NO: 5tudent does not meet minimum proficiency
requirements and is eligible for EL programming.

Non-English Proficient {(NEP) and Limited English Proficient (LEP) Cut Scores for the W-APT™
Guidelines effective June 1, 2014

After working collaboratively within the Colorado Department of Education {CDE), with Colorado school districts and the Colorado
English learner field, CDE has identified the fallowing cut scores and guidelines for classifying English learners (ELs) as Non-English
Proficient (NEP) and Limited English Proficient (LEP) students. Colorado school districts should use a district body of evidence
including the W-APT results when determining language proficiency classification.

Non-English Proficient (NEP) and Limited English Proficient (LEP) Classification Scores using W-APT™

Kindergarten: First Semester
Speaking and Listening

Kindergarten: Second Semester
Speaking, Listening, Reading, and Writing

Scores from administration of only oral domains (listening
and speaking) of Kindergarten W-APT

¥ MEP:0-21 (total raw score of the 2 domains)
3

LEP: 22 — 28 (total raw score of the 2 domains)

¥ May not be EL: 29 + [total raw score of the 2
domains)

Always use & body of evidence (including other state assessments and
district tests) when determining initial language proficiency classification.

Scores from administration of all four domains of the
Kindergarten W-APT

» MEP:0-28 (total raw score of the 4 domains)

LEP: 29 — 59 [total raw score of the 4 domains)
OR
Mot meeting minimum required score in any domains
Oral (Speaking/Listening) < 29
Reading = 14
Writing = 17

3

» Maynot be EL; Oral — 29 or higher, and
Reading — 14 or higher, and

Writing — 17 or higher

Always use a body of evidence (including other state assessments and
district tests) when determining initial language proficiency classification.
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Grade 1: First Semester
Speaking, Listening, Reading, and Writing

Grade 1: Second Semester
Grades 2-12: First and Second Semester*
Speaking, Listening, Reading, and Writing

Scores from administration of all four domains of the
Kindergarten W-APT

=  MNEP:0- 28 (total raw score of the 4 domains)

» LEP: 29— 59 [total raw score of the 4 domains)
OR
Mot meeting minimum required score in any domains
Oral (Speaking/Listening) < 29
Reading < 14
Writing < 17
¥ Maynotbe EL: Oral-29 or higher, and
Reading — 14 or higher, and
Writing— 17 or higher

Always use a body of evidence [including other state assessments and
district tests] when determining initial language proficiency classification.

Scores from administration of all four domains of the
appropriate grade level W-APT

*Students entering Grodes 3, 6, and 5 during the first semester take the W-

APT for the grode they hove just completed (e.g. o first semester 37 grader
will toke the 1-2 grode test, o first semester & groder will toke the 3-5
grode test, and o first semester §" groder will toke the &-8 grode test).
Students entering during second semester take the W-APT for their current
grode fevel.

Grade Level Adjusted Composite Score
» MEP:<3

= LEP:3.1to<4.9
¥ May not be EL: 5 or higher, and

score of 5 in each domain

Always use a body of evidence [including other state assessments and
district tests] when determining initial language proficiency classification.

Following the administration and interpretation of the W-APT:

following the assessment of each student.

0 The ELD Specialist submits the student assessment packet to the District ELD Office immediately

0 Student data (W-APT scores and enroliment information) are entered into the district database by

appointed staff members including: the Director of Educational Programming and Services, the ESL
Coordinator, and the Assistant to Director of Educational Programming and Services. Data is entered

upon receipt of the student assessment packet.

0 An English Learner Plan is written by the ELD Specialist or ESL Contact and is implemented to ensure

appropriate English Language Development support for each English Learner (see Appendix G).

Parent/Guardian Notification
Following identification of an English Learner:

0 Parents/Guardians are notified:

o Immediately following assessment (not to exceed 3 days), the ELD Specialist or school
Administrator notifies parents/guardians of assessment and results (via family meeting or

telephone communication)

o Immediately following initial contact with parents/guardians, written notification is sent to the
parents/guardians via US Mail or sent home with a student using the District Parent Notification

letter. (See Appendix D)

0 Translated notification letters are available in Spanish, and in any language upon request.
o Interpretation of Notification forms is available upon request of the parent or the teacher.
Interpretation is provided by school personnel if available, or through the contracted agency

0

ELD Specialist or Administrator retains a copy of the Parent/Guardian Notification Letter in the
student 6s ESL and CUM Fil e
Interpreters are provided as needed for all languages.

Parent Refusal of ELD Services
Parents/Guardians have the right to:
0 refuse ELD services, and this right is communicated at the time of parent/guardian notification. See
Appendix E for the Parent Refusal form
0 reverse their refusal. See Appendix F for the Parent Refusal to Active form
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Redesignation of English Language Learners

The Colorado Department of Education has established objective exit criteria to ensure that English Learners
(ELs) are meeting the same high standards as their non-EL peers before being reclassified or exited from their
English Language Development (ELD) program. A collaborative decision making process including the ELD
Specialist, Classroom Teacher, Administrator, Parent/Guardian, and other specialists, is used to determine
whether a student has met these criteria and is ready to be redesignated to monitor status for two academic
years. ELD Specialists and the Classroom / Content Teachers are responsible for monitoring students for 2 years
according to the district Y1/Y2 Monitor process (see Appendix L).

Process:

Progress monitoring reveals that an EL consistently demonstrates English language proficiency in each of the
four domains: speaking, listening, reading, and writing; and academic proficiency in Language Arts, Science,
Social Studies, and Mathematics.

In collaboration with content area teachers, parents/guardians, and the student, the ELD specialist:
0 Compiles data from several sources such as the W-APT, ACCESS, TCAP / PARCC, progress monitoring,

and documented observations to create a body of evidence to determine whether reclassification from
limited English proficient (LEP) to fluent English proficient (FEP) is appropriate.

0 Documents the information contained within the body of evidence on the district database.

0 Provides parents or guardians with an exit form indicating that their child is FEP and will no longer receive
direct ELD support. Parent, administrator, and classroom teacher signatures are included. (Appendix H)

0 Documents student progress a minimum of two times per semester.

0 Monitors the studentdés progress for a period of two
education program.

0 Redesignates a student as an LEP using a body of evidence. (Appendix H)

0 Exits the student from the program after he or she has demonstrated academic and linguistic success

during two consecutive years of monitoring.

Schools are obligated to provide any assistance necessary to remedy academic deficits that may have occurred
in other subjects while the student was focusing on learning English.

Redesignation and Exit for English Learners with Exceptionalities

The decision to redesignate a student who receives Special Education and ELD support is made by members of

the Individual Education Program (IEP) team (special & general educators, the ELA specialist, parents and the

student) as well as other individuals who are familiar with the EL and his/her performance. | f a st udent 6s d
interferes with his/her ability to meet ELD reclassification/exit criteria, the team will convene and document

student data in a body of evidence in order to develop appropriate programming supports based on the needs of

the individual student. Thisevidence may i nclude: the studentds | EP, Respo
documentation and Assessing Comprehension and Communication in English State-to-State for English

Language Learners (ACCESS) results.

See Appendix H for the specific process and criteria.
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Plan

DCSD English Language Learner Plan (ELLP)

Once a student is identified as an English Learner, a plan for programming, instruction, and assessment
is created by the ELD Specialist, the Content Teacher, the Parent/Guardian, and the Student.

Dougl as County Sc holepartrentssicammittad o planEpppriately and effectively for English

Learners. The ELLP includes opportunities for all relevant stakeholders to participate in creating a programming

plan for ELs. The ELLP articulates the implementation of instruction and assessment in both English Language

Development (ELD) and content mastery. The ELLP is critical in the documentation of assessment
accommodations for all assessments inclsteded in the distr

The ELLP is alivingdocument. Speci fic, targeted goal s ar e viuakEaDadl accor
learning needs. Once a student has reached his or her goal, a new goal is created, and progress is continually
monitored and documented.

Intensive initial and ongoing training is provided by the ELD Coordinator and the ELD Leads regarding writing and
maintaining the ELLP.

The ELLP is a tool intended to promote and foster:

0 Collaboration between families, ELD Specialists, Content Teachers, students, and administrators.
0 Documentation of student growth throughout a single school year as well as long-term growth over
multiple years.
0 A means to provide evidence for al |l edtlenst horso for use
0 Transferability and portability. The ELLP is housed i

follows them throughout their educational career in DCSD.

See Appendix G for snapshotsDCSD&és ELLP f or ms.
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Serve

Programming for English Learners
Language Instructional Education Program, Assessment, and Curriculum

ELD Models and Programming Decisions
Guidance to Schools

Service for English Learners

English Learners (ELs) in DCSD are served at the Universal, Targeted, and Intensive levels according to individual and group

needs. Needs are determined following the analysis of linguistic, cultural, social, and academic data, and specific goals are

created and documented on the ELLP for each student based on the results of this analysis. DCSD (aligned with CDE

guidance) does not prescribe a minimum or maximum number of minutes of support for students; rather, ELD Specialists use

the data analysis process to determine appropriate ELD services for each student. Under no circumstances will any NEP or

LEP be placed on fAconsulto; all NEPs and LEPs are served direc

Role of and Reguirements for the ELD Specialist

All ELD Specialists are required to identify ELs, plan for ELs, and directly serve ELs and their families. The ELD
Specialist (ESL Teacher, Dual Language Teacher) is a direct service provider for all ELs on his/her

caseload. The ELD Specialist provides direct ELD instruction that includes specific instruction of English and core
content embedded language support for each NEP and LEP. The ELD Specialist also monitors all Year 1 and
Year 2 ELs to ensure their success in the regular classroom with little or no linguistic support. In addition to direct
support of ELs, the ELD Specialist provides coaching and support for school staff who also serve ELs. This
includes providing resources to support faculty, facilitating collaborative conversations, and modeling best
practices for ELs in the classroom. The ELD Specialist is required to hold a current certified license, and hold, or
be in the process of obtaining, a Culturally and Linguistically Diverse (CLD) or Linguistically Diverse Education
(LDE) Endorsement. If the ELD Specialist is in the process of obtaining the CLD endorsement, it must be earned
prior to the start of his/her 3rd year as an ELD Specialist.

Implementing Balanced ELD Programming in DCSD

ELD Specialists in DCSD serve ELs using a balanced programming model. Balanced programming is designed
to meet the specific needs of every NEP and LEP. ELD programming in DCSD must include linguistic support at
the Universal, Targeted, and Intensive level. ELs must receive ELD specific instruction in_addition to English
language development in the content areas as appropriate.

The most prevalent ELD model in DCSD is English as a Second Language; this is the selected model due to the
number of languages spoken by families with ELs. ESL programming meets the needs of the individual EL in
order to make content comprehensible and to focus on targeted English Language Development. ESL allows
teachers to teach both content and English Language Development to a diverse population including numerous
cultures and languages.

English Language Development instruction and programming is grounded through the WIDA standards and
assessments as well as DCSDb6s Guar ahedigretémpoypsd6 Vi abl e Curr
certified/endorsed ESL Teachers and 2 ESL teachers who are in the process of obtaining the Culturally and

Linguistically Diverse endorsement to provide direct support for both English Language Development and Content

Language Development through the use of WIDA Model Performance Indicators (MPIs). Appendix J defines an

MPI and identifies content and ELD instruction.

Thef ol | owi ng frameworks are to [BLEprogamsinDC&8D ed a i
may not contain every option below; however, all ELs must be served directly and consistently.
ELD Specialists will design ELD Programming that meets the specific nedusioELs, and support
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will occur at the Universal, Targeted, and Intensive levelgery EL at the NEP and LEP levels will

receive direct specific ELD instruction in addition to content embedded linguistic support; this includes

ELs with Advanced Learng Plans (ALPs), Read Plans, Individual Education Plans (IEPs), and 504s.
What does this look like?

Universal Linguistic Support for ELs
The Sheltered Instruction Observation Protocol (SIOP).DCSD is currently in the process of
systematicallymplementing SIOP professional development opportunities for all educdioesSIOP
PD program was developed to help teachers make content material comprehensibleTtusirsadel
is the result of the work of Jana Echevarria, Maryellen Vogt and Deldoshort (2010)SIOP
includes teacher preparation, instructional indicators such as comprehensible input and the building of
background knowledgelt comprises strategies for classroom organization and delivery of
instruction. The resources includbee SIOP observation tool for administrators so they can support the
system in implementing the practice of sheltered instruction throughout the school.
AThis model allows teachers and administrato
schoolwide practics that will improve the achievement of ELEhe SIOP can be
implemented in classes with heterogeneous populations of ELs and native English
s p e a k@uidebook on Designing, Delivering and Evaluating Services for English
Learners (ELs), p. 35

ShelteredEnglish, Specially Designed Academic Instruction (SDAIE), or Structured
Immersion. This model is effective for students from any language backgroasttuction is
classroom based, delivered in Engl iFechsisomd adapt
content area curriculumit incorporates contextual clues such as gestures and visual aids into
instruction, as well as attention to the language demands of the topics and aclitiéss.strategies are
applicable in all environments whertedents are learning through their second languBgé¢h the
Classroom/Content Teacher and the ELD Specialist support students using SDAIE strategies.

AfMay more easily serve student popul ations

as students whgpeak conversational English and fall into different English

proficiency levels.Students are able to learn content and develop English language

skil |l s s i nGuiddab@k an ®esigring, Délivering and Evaluating Services

for English Learners (ELsp. 34

Universal and Targeted Linguistic Support for ELs

All of the following frameworks are implemented in collaboration with pertinent school staff, including
the Classroom/Content Teachers, Special Education Service Providers, Gifted Educatiatofscilit

and other staff members as necess&§SD fully supportdlexible clusteringof ELs in regular

education settinggollaborative teaming and planningnd theconsideration of the need$ every

student and his or her family.

Pushn English Language Development.English Language Development (ELD) is a model that
specifically focuses on developing English Lear
of Reading, Writing, Listening, and Speaking. ELD instruction is direct, speaiftt separately planned

for and administered by qualified and endorsed ELD Speciafistisn ELD i nstructi on,
primary objective and content is secondalnyo ( Sa
Pushin ELD, English Learnes experience targeted ELD inside the regular classroom setting according

to their specific linguistic needf2ushin ELD may be connected with the content currently experienced
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in the classroom, and the focus is ELD. RUusELD provides opportunities fahe ELD Specialist to
work with clustered ELs, small groups, and individual ELs in order to meet specific student needs.

Co-Teaching. Schools with sufficient FTE can pair ESL and content teacherstwact content
courses.Collaboration leads to lesn planning and instruction tailored to both linguistic and academic
needs of ELs.In an effective cdeaching model, the students view both instructors as equals and benefit
from the lower studerteacher ratio.Co-teaching in DCSD involves a variety models including

parallel teaching, teaiteaching, rotations, etcl'his enables opportunities for both ELD specific

instruction and conteregmbedded instruction to occur in a consistent seti@mteaching provides
opportunities for the ELD Specialii work with small groups and individual ELs in order to meet
specific student needs.

ATwo teachers in a classroom help meet the |
population. Both teachers benefit from learning from one another: the caeiactier
learns about meeting linguistic needs and the ESL teacher learns more about the
c ur r i cQuidabook an Designing, Delivering and Evaluating Services for English
Learners (ELs), p. 36
Targeted and Intensive Linguistic Support for ELs
D C S D 6 s omers, ®lcs with special needs, gifted ELs, and ELs with specific programming needs that
di ffer from the typical EL in the school are se
(MTSS). DCSD strives to meet the needs of a full continuurialaf, ranging from those who struggle
the most to those who need the greatest degree of challenge.

Sheltered Content Courses.Courses can be implemented in any classroom that has a heterogeneous
mix of native English speakers and Elldowever some sché®may have the need to provide sheltered
content courses specifically designed for EEsr example, it may make sense to offer a sheltered
American History course for ELs so the teacher can tailor the language and content to their
needs.DCSD uses Shedred Content Courses when receiving secondary NEPs who do not have the
linguistic capacity to be successful in the typical content courses.

I n order to maintain the fAleast segregativeo mo
Colleague Letter,@15),it is not recommended to schedule an EL in sheltered content courses when the
EL has the potential to succeed in the typical course with ELD support

AThis model easily serves student popul ati ol
well as for sidents who speak conversational English and fall in a variety of English
language proficiency levelsStudents are able to learn content and develop English
language skills simultaneouslygheltered content courses allow teachers to tailor
whole-class irstruction to meet the linguistic and academic needs of the
E L s Guidebook on Designing, Delivering and Evaluating Services for English
Learners (ELs), p. 35
ELDClasses.These courses are designed to develop st
in realing, writing, listening and speakingchools group students based on language
proficiency and individual academic needd.D courses must be taught by teachers with ESL
teaching certificates who have a strong working knowledge of English language arts
standardsDCSD ELD Cl asses are generally entitled AE
AELD cl asses devel op st udeiteddsg, Witingguage pr of
listening and speakingOngoing formal and informal assessment data are used to
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appopri ately place and transition students th
Guidebook on Designing, Delivering and Evaluating Services for English Learners
(ELs), p. 36

Flexible Pathways. Flexible pathways allow ELs to follow appropriate programming that accelerates
their English development and allows them to progress in content area coursework (Short &
Fitzsimmons, 2007)To meet graduation requirements, students may follow a pattittess from
their native Englistspeaking peersior example, a student may be ready to enter a general education
math class before they are ready to enter a general education social studidsfidesge programs
allow students to enter mainstrealasses by subject, when they are able.
Other strategies that create a pathway to graduation include:
Awarding appropriate credit for cours
Ensuring that students receive Englis
Al | owi nime fergradeatiahe d t
Of fering summer courses
This approach fiall ows students extra time to
knowledge and English language development. It builds on student strengths and goals.
Students can transition to mainstream fifedent subjects at different times, depending
on t hei r Gydeboak oneDesigning, Delivering and Evaluating Services for
English Learners (ELS), p. 37

Too oo o o

Pull-Out English Language DevelopmentEnglish Language Development (ELD) is a model that
specifically focuses on developing English Lear
of Reading, Writing, Listening, and SpeakirigLD instruction is direct, specific, and separately

planned for and administered by qualified and endorsed ELD Speciafistsn ELD i nstr uct
| anguage is the primary objective and content
2014, p. 14).In Pull-Out ELD, English Learners experiencegeted ELD instruction outside the

regular classroom setting according to their specific linguistic needs.

Supporting Classroom / Content Teachers

Co-Teaching

In a CoTaught setting, opportunities to model best practice are used to continually improve
ard refine instruction for ELs. Both the ELD Specialist and Classroom/Content Teacher learn
from one another, and the focus on language development is highlighted.

Collaborative Planning

DCSD ELD Specialists often collaborate with a variety of staff mesimeplan instruction

that embeds linguistic support for ELs, analyze data to determine next steps for students and
whether current practices are effective, monitor learning goals for students, and collaboratively
design programming that will address sfiegtudent needs.

Coaching / Mentoring

ELD Specialists implement and voice their expertise in language development in a variety of coaching
and mentoring conversationBCSD Effective coaching programs are designed to respond to the
particular needs aftudents, improve instructional capacity and develop structures for a collegial
approach.ELD Specialists provide resources, expertise, opinions, and suggestions regarding best
practice and supporting ELs at the Universal level.
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ACoachi ng htalltocaddressimequite®ih apportunities for ELs by
providing differentiated, targeted supports to their teach®msombined focus on

content, | anguage and use of data encourages
Guidebook on Designing, Deéring and Evaluating Services for English Learners
(ELs), p. 37

Serving English Learners who also have an Individual Education Plan (IEP)

English Learners who are also served by Special Education Service Providers must also receive
direct and consisteifinglish Language Development from the ELD Specidfist the US

Department of Education ELL Toolkit (2015):

ALEAs [districts, |l ocal educational agenci es
disabilities with both the language assistance and disability related services they
are entitled to under feder al l aw, O

"When an EL student is determined to be a child with abiisyd as defined in

IDEA [Individuals with Disabilities Education Act] , or an individual with a

disability under the broader definition of disability in Section®@4h e st udent 6s

EL and disabilityrelated educational needs must be nketr EL studentdan

addition to the required IEP team participants under IDEA, it is essential that the

| EP team include participants who have knowl
needs.lt is also important that the IEP team include professionals with training,

and prefeably expertise, in second language acquisition and how to differentiate

bet ween the studentds needs stemming from a
language proficiency]."

U.S. Department of Education ELL Toolkit, Chapter 6, p.1, 2015.

Serving EnglishLearners Identified for Gifted Programming

English Learners have the opportunity to be identified as Gifted and Talented in the same
manner as applies to all students. Each school must use the approved Gifted Identification
ProcessCSD Gifted Identification Procest determine a need for gifted programmirg.
body of evidence will be collected and analyzed to determine the most appropriate
programmindor each identified EL.English Learners who are identified as Gifted and
Talentedmust receive direct and consistent support from the ELD Speeialsell as gifted
programming opportunities aligned to identified strength aréhs. ELD Specialist anthe
Gifted Education Facilitator will collaborate to create programming that meets the unique
needs of each gifted English Learner grade2K

Supporting Families of English Learners
The following are examples depicting how DCSD ELD Specialists stfspuilies of ELs:
1. Participation in and support for pardeticher conferences

2. ELD Family Events such as Focus on Literacy, Focus on Math, Focus on Technology,
Focus on Helping Your Child at Home, A Step Ahead Preschool Outreach, and the ESL
Celebration

3. District collaborative events such as the Community Resources Fair

4. Partnership with the DC Libraries for Adult ESL and family supports

5. Adult ESL in schools.

6. Translation for families
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7. Food Bank and other financial support
8. College application support and Distrcollege visits

Common Acronyms

CLD - Culturally and Linguistically Diverse
ELD - English Language Development

NEP - Not English Proficient (beginner)

LEP - Limited English Proficient (intermediate)
FEP - Fluent English Proficient (advanced)

EL - English Learner

MTSS - Multi-Tiered System of Support

See Appendix K for ESL Programming Models Implemented in DCSD Schools

English Language Development

Instruction to meet the needs of ELs in the Douglas County School District is provided in a variety of ways.

Practices include collaboration, coaching, co-teaching and direct English language and content instruction, and

ELD time. Intensity of services is determined using the collaborative problem-solving approach embedded in the

Multi-Tiered System of Support (MTSS) framework. This includes universal, targeted, and intensive content and

linguistic instruction. ESL and Content teachers make instructional decisions to ensure ELD and content learning

occurs throughout the school day, and in targeted ELD settings. The role of the ESL Teacher is defined by the

school s population of English Learners and individual n
Learner Plan addressing individual studentSBELLEI peci fic EL

The districtds Guaranteed and Viable Curriculum (GVC) an
Standards (CAS/CCSS) are integrated with the Colorado English Language Proficiency (CELP) standards and

facilitated through differentiated instructional practices and pedagogy. The goal is grade level performance and

proficiency in English through additive services and instruction. Instructional decisions are not time-bound or

based on time in program; rather on performance in both English language proficiency and academics.

All ELs participate in the same school wide assessment program as their English-speaking peers. In addition,
they are annually assessed with the Assessing Comprehension and Communication in English State-to-State for
English Language Learners (ACCESS) assessment.

Multi-Tiered System of
Universal, Targeted, and Intensive Instruction

Multi-Tiered System of Support

According to the Colorado Department of Education, a three-tiered, universal and early intervention model is
essential to support the needs of English Learners (ELs). ELs need to be provided universal supports that
enhance language acquisition in conjunction with content instruction throughout the school day. Universal
instruction may be facilitated by content teachers and ESL teachers. Students identified as ELs are provided with
ESL services; in addition, for ELs who do not demonstrate progress, an individual problem-solving process should
be utilized. Rtl directly supports students who have English language acquisition needs by providing a solid
framework of universal instruction as well as a structured problem-solving process that employs the skills and
expertise of professionals throughout the system. Per guidance found in the Guidebook on Designing, Delivering
and Evaluating Services for English Learners (ELs) (Colorado Department of Education, 2014), English Learners
are best supported through a Multi-Tiered System of Support which includes response to instruction and
intervention and elements from the World-Class Instructional Design and Assessment (WIDA) approach (p. 66).
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English Learners (ELs) are afforded access to language and content through universal instruction and
intervention services available to their peers who are native English speakers, including Title I, Special Education,
or Gifted and Talented services. This includes consideration for federally
funded Title | and Special Education programs as well as state and
district-supported programs and services for gifted and talented or
struggling learners through Response to Intervention (Rtl) structures.

The provision of English Language Development (ELD) support may not
preclude a student from receiving needed interventions in reading, math,
or written language.

Image from the Guidebook on Designing, Delivering and Evaluating
Services for English Learners (ELs) (p. 69)

LUCGESIDININ ;! h te,f"
or Dual Language Instruction

DCSD supports the following practices to foster English Language Development and content mastery:

Direct English Language Development Instruction

Direct English Language Development within the Content Areas

Universal screening

Sheltered Instruction

Frequent progress monitoring and sustained accountability and student growth
Culturally responsive education

Collaboration among general educators, ELA specialists, and parents

O¢ O¢ O¢ O¢ O¢ O¢ O«

Programming includes services for ESL, immigrant, migrant, and refugee families. For real-life examples of ELD
Programming occurring throughout the school day, see Appendix O: A Day in the Life of English Learners.

Program Placement and a Balanced Assessment System

Accurate program placement of the English Learner (EL) is based on multiple assessment results. Analysis of
authentic assessments of academic and English language proficiency levels informs the design of instruction that
is appropriate and challenging for the EL.

EL data is analyzed as part of the buil dClasgrdos teacberso o | i mp
English Language Development (ELD) specialists, and content area teachers collaboratively review formal and
informal data sources to create and implement effective instruction for all students.

DCSD promotes a balanced assessment system. The balanced assessment system includes three general

categories of assessment: summative, interim, and formative. The balanced assessment system is made up of a

variety of types of assessments such as national, state, district, and classroom based. The district promotes

meaningful, authentic demonstrations of student learning such as performance-based assessment. In every

content area, student performance is measured by growth toward and achievement of the curriculum targets

identified in the Guaranteed and Viable Curriculum. In addition, other indicators of student success identified in

the World Class Education Targetsareincl uded as part of a holistic demonstr af
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(DCSD System Performance 2013). English Learners are an integral part of the balanced assessment system in
DCSD, and ELs are assessed to better understand their academic and English proficiency.

Classroom teachers, ELD specialists, and building administrators use data from Transitional Colorado
Assessment Program (TCAP), Partnership for Assessment of Readiness for College and Careers (PARCC),
Colorado Measures of Academic Success (CMAS), Assessing Comprehension and Communication in English
State-to-State for English Language Learners (ACCESS for ELLS), local assessment data, and ongoing English
Language Development (ELD) rubrics and protocols when working with students and monitoring progress. The
district provides training and support for using the data. Training occurs throughout the school year in
Departmental meetings, Supported Sessions, Assessment (ACCESS) Training, and One-on-One support. See
Appendix | for training resources and Appendix M for a training schedule for 2013-2014.

A wide variety of assessments are used to inform instructional and programming decisions for English Learners.
These include:

Transitional Colorado Assessment Program (TCAP)

WIDA-ACCESS Placement Test

Diagnostic Reading Assessment (DRA) 2

Northwest Evaluation Association (NWEA) Measures of Academic Progress (MAP)

Assessing Comprehension and Communication in English State-to-State for English Language Learners
(ACCESS)

Cognitive Abilities Test (CogAT) universal assessment given in third grade

Curriculum-Based Assessments to monitor ongoing progress

Performance tasks rated according to rubrics such as the WIDA Writing and Speaking rubrics.

O¢ O¢ O¢ O¢ O«

O¢ O¢ O«

Progress Monitoring

Douglas County School District annually uses a body of evidence to evaluate students to determine English
language proficiency in listening, speaking, reading, writing, and overall comprehension.

The body of evidence includes information from multiple sources such as:

0 Assessing Comprehension and Communication in English State-to-State for English Language Learners
(ACCESS) (required for all limited English proficient students)
WIDA MODEL
Curriculum-based assessments
Formal or informal content-specific achievement tests
Diagnostic tests
Developmental or achievement checklists
Observations documented through anecdotal records and portfolios
Language samples, surveys, and language proficiency tests
Parent, teacher, or student questionnaires
Student performance portfolios
Logs or journals

O¢ O¢ O¢ O¢ O¢ O¢ O¢ O« O« O«

Placement in Special Education:

English Learners (ELSs) are entitled to special education services, when appropriate, as identified by a body of

evidence.

0 Parents/ guardians wil |l be informed of theireguardsght s, t
in the placement process.

0 When a student is referred, the parents/guardians will be provided with the reasons for the referral and

given an opportunity to discuss their childds needs v
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0 All communication with parents will be conducted in their preferred language and format.

0 The English language acquisition (ELA) specialist will be an active member of the Individualized
Education Program (IEP) team.

0 Steps will be taken to analyze assessments to make sure they are both reliable and valid for the EL in

guestion.
0 Students will continue to receive ELA support when receiving Special Education services.

Placement in Gifted Education Programming:

English Learners (ELs) are entitled to Gifted Education services, when appropriate, as identified by a body of

evidence per the districtébés identification process.
0 Communication with families is conducted in their preferred language and format.
0 The English Language Development (ELD) specialist is an active contributor when writing and
implementing the Advanced Learning Plan (ALP).
0 Steps are taken to analyze assessments to make sure they are both reliable and valid for the EL in

guestion.
0 Students identified as gifted continue to receive ELD support until redesignation is deemed appropriate
according to the studentds body of evidence.

Retention:
English Learners shall not be retained in grade solely on the basis of their level of English proficiency, as this may
be due to lack of prior exposure to or adequate instruction in English. DCSD has guidelines in place for retention.

English Learners with a Parent Refusal:

All students identified as English Learners are entitled to and are afforded access to academic and linguistic
instruction including those whoevwicesplam etnhes daert Apaefastes O
services, and parents have signed the DCSD fAParent Refus
to meet their academic and linguistic needs. The ESL Specialist will collaborate with the classroom / content
teacher(s) to ensure the studentds | inguistic and academ
be created, and ESL Specialists will provide consultation and resources for teachers, including the necessary

scaffolds and supports, specific language development strategies, WIDA Can Do Descriptor progressions,

potential WIDA Model Performance Indicators, and SIOP strategies to ensure appropriate and necessary

academic and linguistic support. The unique needs of the students are met according to academic targets and

English proficiency levels (WIDA, 2014; Echevarria and Short, 2014).
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Curriculum

Douglas County School District provides a world-class curriculum for all students. DCSD6s curriculum i s
supported by the Colorado English Language Proficiency (CELP) standards that support differentiation of the

content standards for English Learners (ELs) in learning grade-level content. English Language Development

(ELD) specialists, general education teachers, and building support staff will become familiar with the CELP
standards and embed them into | essons developed using th
Colorado Academic Standards (CAS) and Common Core State Standards (CCSS). Opportunities to learn about

and implement CELP standards occur throughout the school year via departmental meetings, professional

development courses, support sessions, assessment training, and one-on-one support. The ESL Coordinator,

ESL Contacts, teacher leaders, and classroomte ac her s col |l aborate to i mplement th
CELP, the GVC, the CAS/CCSS.

ELD Core and Supplementary Materials:
Each school in the Douglas County School District is responsible for identifying the appropriate core materials and
curriculum, aligned with the Guaranteed and Viable Curriculum (GVC), to support the needs of all students. Using
WIDA standards, Model Performance Indicators, and Can Do Descriptors, teachers scaffold the academic, social,
and instructional language necessary for English Learners to articulate their thinking and understanding of the
Guaranteed and Viable Curri cuéretm. ESL Teachersd primary
foster English Language Development as a content area.
foster language development within the content areas.
support classroom and content teachers in understanding the impact of language development within the
content areas.

O¢ O¢ O«

ELD specific materials and curriculum used in DCSD are listed below. These materials support teachers in the
differentiation of the linguistic and academic needs of ELs depending on the specific needs of individual students,

small groups, large groups, grade levels, and schools. The core materials listed are included on the WIDA

Protocol for Review of Instructional Materials for ELLs (PRIME) correlations, and are research-based,
linguistically sound ELD and content suppoiondliMatgrialsfat er i al
ELLs (PRIME) has been developed by World-Class Instructional Design and Assessment (WIDA) to assist

publishers and educators in examining the representation of key elements of the WIDA English language

proficiency standards in their mate r i aWIBA Primé¢, 2014).

ELD Core Materials
The following materials are available to schools according to the needs of individual students and their English
Language Proficiency.

Elementary:

0 English In My Pocket: supports NEPs and early LEPs in primary grades in learning social and
instructional language.

0 ACCESS Newcomer Kit: supports late NEPs and early LEPs in intermediate grades. The ACCESS
Newcomer Kit presents standards-based subject specific language and content to English language
learners.

0 Oxford Picture Dictionary for the Content Areas, Second Edition (Oxford University Press): Content-area
picture dictionary program to develop social and academic language for English Learners in grades K-5.

0 WIDA English Language Proficiency Standards: customizable standards framework that includes Model
Performance Indicators (language function, content stem, and language scaffold for English proficiency
levels).

0 WIDA Can Do Descriptors: identifies what students are able to do at each English proficiency level.

0 WIDA MODEL assessment kits: provide benchmark assessments to monitor English language growth for

individual students within the domains of reading, writing, listening, and speaking.
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Secondary:

0 ACCESS Newcomer Kit: supports NEPs and early LEPs with social and instructional language as well as
standards-based subject specific language and content to English language learners.

0 Hampton Brown Edge Leveled Materials: A leveled core language arts program for grades 9-12 designed
so that linguistic development is interlaced with all content to give students ample opportunities to
practice and apply oral and written language.

0 Oxford Picture Dictionary for the Content Areas, Second Edition (Oxford University Press): Content-area
picture dictionary program to develop social and academic language for English Learners in grades K-5

0 WIDA English Language Proficiency Standards: customizable standards framework that includes Model
Performance Indicators (language function, content stem, and language scaffold for English proficiency
levels).

0 WIDA Can Do Descriptors: identifies what students are able to do at each English proficiency level.

0 WIDA MODEL assessment kits: provide benchmark assessments to monitor English language growth for

individual students within the domains of reading, writing, listening, and speaking.

ELD Supplementary Materials

Supplementary materials are purchased using Title Il funds, and are requested by ESL Teachers based on the
needs of their students. Examples of supplementary materials utilized in DCSD include:
Audio Books

National Geographic

Reading Plus

Learning A-Z resources

Translated Texts

Read Live

Newsela

Other materials to support language development and content

O¢ O¢ O¢ O¢ O¢ O¢ O¢ O«
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Professional Development

Douglas County School District utilizes an ESL Coordinator, nine lead teachers (ELD Leads), and other
expert/mentor teachers to provide professional development for the district's ESL teachers, classroom teachers of
EL students, administrators, and classified personnel at the elementary and secondary levels. Professional
development aims to support the implementation of a variety of language development strategies and frameworks
in order to meet the needs of ELs throughout the school day. School sites in the Douglas County School District
have autonomy to make programming decisions in accordance with the School Improvement Plan and district
Unified Improvement planning process. School administrators, in collaboration with the ESL Coordinator and the
Director of Programming and Services, make programming and instructional decisions based on the needs of
their student population.

The essential responsibilities of the ESL Coordinator and ELD Leads are to:
0 provide targeted coaching and professional development opportunities for ESL teachers in evidence-
based strategies to improve intensive English language acquisition;

0 provide classroom teachers opportunities for professional development to enrich classroom instruction for
ELs; and

0 organize and provide family input and outreach opportunities for families of English Learners and
immigrant students.

Based on increasing English Learner population and accountability measures, the district provides a Professional
Development Series for schools identified for support through the Unified Improvement Plan. This series includes
root cause analysis, cultural proficiency, language acquisition best-practices, and other areas for focus as
determined by data.

ESL teachers in the district are also provided the opportunity to attend professional development conferences
including Colorado Teachers of English to Speakers of Other Languages (CoTESOL), Colorado Council
International Reading Association (CCIRA), and the Colorado Association of Bilingual Education (CABE)
conference. Teachers attending conferences share knowledge gained with colleagues through various means
including Job Alike sessions on district-wide professional development days, electronic folders, and web-spaces.
Sessions offered at the Job Alike professional development day are determined by staff interests and needs as
indicated via survey.

Professional Development opportunities for ELD specialists and general education teachers are provided through
the districtés Center for Pimclodeessi onal Devel opment .

Current ESL/ELD Course Offerings in DCSD

Course Audience School Year
Implemented
Integrating ELD Strategies into Backward ESL Specialists 2012-2013
Planning
New ESL Teacher Orientation ESL Specialists 2012-2013
The Culturally and Linguistically Diverse ESL Specialists, Classroom/Content 2013-2014
Toolkit Teachers, SPED, Administrators, Rtl
Specialists

ESL: Stage 1 of Backward Planning 2.0 ESL Specialists 2013-2014
Writing ELLPs ESL Specialists 2013-2014
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Job Alike 2014 Sessions:

WIDA Basics

WIDA Advanced

Is it a SPED or Language Issue?
Culturally Responsive Education

ESL Specialists, Classroom/Content
Teachers, SPED, Administrators, Rtl
Specialists

January 2014

Future Courses

Course Audience Projected Roll-
Out
English Language Development: Legislation | ESL Specialists, Classroom/Content Spring 2015
and Requirements Teachers, SPED, Administrators, Rtl
Specialists
WIDA Basics ESL Specialists, Classroom/Content Fall 2014
Teachers, SPED, Administrators, Rtl
Specialists
Understanding English Language ESL Specialists, Classroom/Content Fall 2014
Development: SPED and ELD Teachers, SPED, Administrators, Rtl
Specialists
Culturally Responsive Classrooms ESL Specialists, Classroom/Content Fall 2014
Teachers, SPED, Administrators, Rtl
Specialists
Academic Conversations ESL Specialists, Classroom/Content Spring 2015
Teachers, SPED, Administrators, Rtl
Specialists
Essential Actions for English Learners ESL Specialists, Classroom/Content Fall 2014
Teachers, SPED, Administrators, Rtl
Specialists
Sheltered Instruction Observation Protocol ESL Specialists, Classroom/Content Fall 2015
Teachers, SPED, Administrators, Rtl
Specialists
ELD Professional Development ELD Department Staff 2015-2016
Introduction to ELD for Families (Parent ELD Families Fall 2015
University)
ELL Shadowing, Classroom Instruction that ESL Specialists, Classroom/Content 2015-2016
Works for ELLs, Academic Conversations Teachers, SPED, Administrators, Rtl
(choice) - Book Study Specialists
New to DCSD ESL Induction Collaborative New to DCSD ESL Teachers Fall 2015
Evaluating ESL Teachers (for Admin) Administrators who evaluate ESL Teachers Fall 2015

DCSD English Language Development Plan
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Course Development and Impmlementation:
Gifted English Learners, Understanding
Refugees,

All Staff

Completed by Fall
2017

DCSD English Language Development Plan
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Family Involvement

DCSD creates and maintains relationships with families through a variety of venues, and elicits feedback to
ensure all voices are heard. Outreach includes ESL, immigrant, migrant, and refugee families.

Examples of family involvement include:

Parent Teacher Organization (PTO)

School Accountability Committee (SAC)

ESL Parent Advisory Committee (ESL-PAC)
Back to School Night

Parent Luncheons / Round Tables
Parent/Teacher Conferences

ESL Family Night Events

ESL Library Liaison Events

ESL End of Year Celebration (held each May)
Involvement in specific schools including attending school functions, activities, and volunteering in
classrooms

O¢ O« O¢ O¢C O¢ O¢ O¢ O« O¢ O«

Family Involvement Goals Include:

0 Creating opportunities for parents to have an understanding of:

o English Language Development (ELD)

School Systems
Response to Intervention (Rtl)
Special Education
Attendance/Discipline Policy
Grading Policy
Class work/homework policies
Student and Parent Expectations

0 Interpreting assessment results
Creating opportunities for staff to engage parents in the learning process of their child
Learning about families - their experiences, needs, backgrounds, and cultures
Providing opportunities for families to contribute to the community in targeted ways

O O0OO0O0OO0OO0OOo

O¢ O¢ O¢

Interpreters are provided for LEP families and parents at all parent and family events according to the needs of
the participants.

Family Involvement resources in the areas of Parenting, Communication, Supporting Schools, School-Home
Connection, School Decision-making, and Community Collaboration include:

Parent Teacher Organization
Parent Conferences / Meetings
Parent Portal (Infinite Campus)
Open Classrooms / School Libraries for access to computers and the internet
District and School Websites
Letters home/translation
Personal contact/interpreters
Newsletters/translation

Parent Handbooks

Parent Information Nights
Volunteer opportunities
Fundraising

Assemblies

Field trips

Translations of homework
Teacher/parent classroom time
School/Community Partnerships

O¢C O¢ O¢ O¢ O« O¢ O¢ O¢ O¢ O¢ O¢ O¢ O¢ O¢ O« O« O«
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O¢ O¢ O¢ O¢ O¢ O¢ O¢ O«

Decisions made through Parent Teacher Organizations (PTOs) and School Accountability Committees

DCSD ELD Department offers district and school
l'y Outreach Eventso. ESL Family Outreach Events

mathematics,

literacy,

college/university selection and application process,
career and academic planning,

innovation,

transitions from preschool to kindergarten,
community resources, and

celebrating diversity and culture.

Feedback regarding specific needs and desires regarding ESL Family Outreach Events is collected during each
event, and parent/family input is encouraged.

Interpreters and Translators

Douglas County School District uses contracted vendors and district approved interpreters and translators for the
following purposes:

O¢ O¢ O¢ O¢ O¢ O¢ O¢ O¢ O¢ O¢ O¢ O¢ O¢ O« O«

Enrollment

Parent Notification

Back to school nights

Phone calls to homes

Parent Information Events

Parent/Teacher conferences

Health issues, incidents, discipline issues, meeting reminders, attendance or academic concerns
Special Education Staffing

Expulsion hearings

Response to Intervention (Rtl)

Special events

Parent Teacher Organization (PTO)

Written to Oral Interpretations: e.g. foreign immunization records orally interpreted into English
School or district documents

Miscellaneous events or needs

Interpreters are provided when needed for LEP families and parents at all parent and family events. ESL
Specialists and ESL Contacts arrange necessary interpretation according to the needs of the participants.
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Evaluation of Programming

Purpose:

The evaluation of the district English language acquisition (ELA) program serves two purposes. An evaluation, by
definition, provides information for making decisions about programming. Therefore, the primary purpose of
evaluation is to provide the Douglas County School District (DCSD) Staff and Board of Education with information
to make programming decisions. From our evaluation we will:

0 Learn about t he dknevedge and abiktiespnamcecdrent pragtammirfg practices

0 Improve the ELD program so it matches staff abilities and resources while meeting the needs of English
Learners (ELs)

0 Determine if the programs are implemented with fidelity

0 Determine the impact of the program

The evaluation also assists the district in assessing if federal, state and local funds were well spent. Data for the
purposes of program evaluation is collected via various methods including:

Partnership for Assessment of Readiness for College and Careers (PARCC) i used to monitor student
achievement and compare academic achievement of native English speakers to those who have recently exited
the ELD program to ensure that ELs are attaining proficiency in academic content areas.

Assessing Comprehension and Communication in English State-to-State for English Language Learners
(ACCESS) i used to evaluate if the district meets state-determined Annual Measurable Achievement Objectives
(AMAO) #1 and #2 (#1 7 growth in English language acquisition, and #2 T attaining proficiency in English); and for
comparison of AMAO data for both growth and attaining proficiency between schools in the district.

Additional Information T staff surveys; administrator surveys

The results of the data collection are reported to district administration and the Board of Education. The results
are used provide teachers with professional development opportunities based on their needs and to modify
programming and make necessary changes to ensure that ELs are achieving at a commensurate level with native
English-speaking peers.
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Appendices

As DCSD transitions to ESSA, the Appendices will be updated. This will occur over the next year and into the
2017-2018 academic year.

. Glossary of Terms
. Enrollment Form (HLS)
: DCSD ESL Programming Flow Chart
: DCSD Parent Notification Letter
DCSD Parent Refusal
DCSD Parent Refusal to Active Form
. English Language Learner Plans (ELLPSs)
. DCSD Redesignation form LEP to FEP
Identification of English Learners Training Information
WIDA/CELP Standards
ESL Programming Models Implemented in DCSD Schools
Y1 and Y2 Monitor Documentation Template
. ESL Department Training Schedule - Sample
: Evaluation of ESL Specialists
: A Day in the Life of English Learners (vignettes)
. Supporting Research and Resources
: Guidance Documents
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Appendix A: Glossary

ACCESS for ELLs (Assessing Comprehension and Communication in English State-to-State for English
Language Learners)

Coloradods English | anguage pl2stifdénts who have/been glentfisdsaslEls1t  gi ven
CAS (Colorado Academic Standards)

Expectations of what students need to know and be able to do at the end of each grade.

CELP (Colorado English Language Proficiency Standards)

Comprehensive English Language Proficiency standards that address the need for students to become fully
proficient in both social and academic English.

CLD (Culturally and Linguistically Diverse)

A term used to describe students of differing cultural and/or linguistic backgrounds.

ELD (English Language Development)

Can be a program or simply a set of guidelines for the language development of ELs. The State of Colorado has
English Language Development Standards to guide districts, schools and teachers in developing appropriate
programs.

EL (English Learner)

A student who is learning English as another language.

ESL (English as a Second Language)

A model for providing services to English learners that includes supported English content instruction and English
language development.

Exited

ELs who are FEP (Fluent English Proficient) and who after being monitored for 2 years no longer require ELD
services.

FEP (Fluent English Proficient)

English learners who are able to understand and communicate effectively with various audiences on a wide range
of familiar and new topics to meet social and academic demands. They are able to achieve in content areas
comparable to native English speakers, but may still need limited linguistic support.

GT (Gifted and Talented )

Students who give evidence of high performance capability in intellectual, creative, artistic, leadership, or specific
academic areas.

GVC (Guaranteed and Viable Curriculum)

A combination of World Class Outcomes based on standards, the 4 C's (communication, collaboration, critical
thinking and creativity), 21st Century Skills and content. The GVC tells each grade level teacher, student and
parent the learning that is expected by the end of each school year or course.

LIEP (Limited Instruction Education Program)

Districts are required to provide evidence that appropriate programming is available for ELs.

LEP (Limited English Proficient)

Individuals who do not speak English as their primary language and who have a limited ability to read, speak,
write or understand English can be Limited English Proficient.

Monitor 1, Monitor 2

ELs reclassified as FEP are monitored for a period of 2 years to determine their successes in the regular school
program.

MTSS (Multi-Tiered System of Supports)

This is a whole-school, data-driven, prevention-based framework for improving learning outcomes for every
student through a layered continuum of evidence-based practices and systems.

NCLB (No Child Left Behind)
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The No Child Left Behind Act of 2001 reauthorized the Elementary and Secondary Education Act (ESEA)- the
main federal law affecting education from kindergarten through high school. NCLB is built on 4 principles:
accountability for results, more choices for parents, greater local control and flexibility, and an emphasis on doing
what works based on scientific research.

NEP (Non-English Proficient)

Students who come from another language background and are not fluent in English (speaking, listening, reading
and/or writing).

OCR (Office for Civil Rights)

The department of federal government that enforces civil rights laws. Parents and teachers may contact them to
report violations by school districts with regards to ethnicity or language discrimination.

PHLOTE (Primary or Home Language Other Than English)

A designation given to students based on information from the Home Language Questionnaire that indicates the
primary language spoken at home is not English.

READ Act

Colorado Reading to Ensure Academic Development Act Passed by Colorado Legislature in 2012, READ Act
focuses on K-3 literacy, assessment, and individual plans for students reading below grade level. The READ Act
differs from CBLA by focusing on students identified as having significant reading deficiency, delineating
requirements for parent communication, and providing funding to support intervention.

Sheltered Content Courses

A course designed to make grade-level academic content understandable for English learners while at the same
time developing their English language proficiency. The instructor uses strategies and techniques to integrate
language and content while infusing socio-cultural awareness.

W-APT (WIDA-ACCESS Placement Test)

Coloradods English | anegrudoa gtee sptr ogfiivceine ntcoy ifinsccormeienng st udent s
English learners. It assists with placement decisions such as identification and placement of ELs.

WIDA (World-Class Instructional Design and Assessment)

Colorado is a member state of the non-profit cooperative group whose purpose is to develop standards and
assessments that meet and exceed the goals of NCLB and promote educational equity for ELs.
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Appendix B: DCSD Enrollment Forms with embedded
Home Language Survey
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